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Abstract
The paper underlines the idea of professionalization through standardization, in the sense that providing professional teaching 
standards is a unique requirement for access to a European teacher’s professional identity. All dimensions related to the process 
of improving the policies in teacher education area are strongly connected to the flexible ways of creating scenarios for 
promotion or evolution on teacher career.
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Introduction
This paper aims to achieve a more concrete approach to the needs felt in the plan of education / training processes 
and teachers' professional development in a European context marked essential in assessing the quality of 
educational systems through rankings products like PISA, TIMSS, PIRLS in the lower and upper secondary 
education and the rankings like Shanghai and QS in the field of higher education. A very interesting information is 
coming from the Canadian Researchers which shows that only 60% of teachers' behavior can be standardized - this 
fact raises serious questions about some challenging variables on teaching profession relationship between "job" and 
"vocation", between value crisis and identity crisis, teaching profession from a structural-professional instruments to 
value landmarks also (which recommends to all teachers to be treated as intellectuals and representatives of civil 
society “class” …). One of the most important issue - less explored until now - has been that of the doctoral 
education applied to teachers training or education.  
PISA survey between dispositions and standardization
Michael Day, an expert in the field of teacher education, member of ENTEP (European Network on Teacher 
Education Policies), was preparing an interesting presentation dedicated to new challenges of further training of 
teachers in connection with the very sensitive variables: emotionality, dispositions, features of personality and others 
(see more detailed the presentation of Michael Day, TDA - Teacher Development Agency, ENTEP meeting, 
Nottingham, UK, 2011). In this presentation he was referring to Marc Tucker’s work (Mark Tucker, NCEE, 2011) 
who tried to summarize lessons learned by application of the PISA assessment to improve teacher training system. 
They could be listed as follows: positioning of initial teacher training in the highly ranked educational institutions 
in the areas of advanced research plan, training of competent excellent prospective and anticipatory skills to 
diagnose problems and provide the best concrete educational solutions, design of a model teacher training 
conducted in a “clinical manner” with a variety of experiences to the class under constant supervision of mentor in 
real environment (surprising emotional dimensions), construction of alternative and dynamic routes of professional 
career pathways (some of which could be dispositional) in order to increase professional accountability of teachers 
(see Marc Tucker, Standing on the Shoulders of Giants, National Center on Education and Economy – NCEE, 
2011). 
In this very complex context one conclusion is very important to be drawn: it will not be enough to have teachers 
well prepared for the classroom activities, it should be also designed the system for training the teacher educators, a 
professional category of expert deeply involved in all processes connected to teacher education.
Teacher dispositions or an essay on signature pedagogy
During the EU Presidency Conference, Integration, Innovation and Improvement – the Professional Identity of 
Teacher Educators, Dublin, 18 -19, February 2013, Professor Dr. Kari Smith from Education Department- Faculty 
of Psychology, University of Bergen has made a key presentation about “Teacher Education- a profession or not?”
where she introduced the concept of Signature pedagogy as a paradigm of teacher educators statute interpretation. 
From this perspective she approached the main ideas of this paradigm as follows: Surface structure- acts of 
teaching, showing, demonstrating, questioning etc ; Deep structure- theory, a set of assumptions about how best to 
impart knowledge and know how; Implicit structure- a moral perspective-, a set of beliefs about professional 
attitudes, values, and dispositions (Shulman, 2005) - in other words, Spontaneous teaching- detecting and exploiting 
teachable moments (it is an important principle for the new strategy oriented on teacher education processes). All of 
the above strategies require exploiting moments of contingency which cannot be pre-planned. They can only be well 
exploited by somebody with a high level of professional expertise and confidence. The previously underlined ideas 
could offer us a very substantial perspective of approaching new structures and ways of designing the teacher 
education activities / levels, even a new scientific approach on doctorate in teacher education.
In the same context, Prof. Smith discuses the concept of Pedagogy of Discomfort - Pedagogy of uncertainty, 
ambiguity and risk following Boler's ideas and fundaments (1999): the “pedagogy of discomfort” engages students 
in facing the contradictory and emotionally complex dimensions of patriotism (Zembylas & Boler, 2002); Teachers 
teaching writing, taking risks as artistic writers on their own, daring to step into uncertainty to help students to be 
120   Romiţă Iucu /  Procedia - Social and Behavioral Sciences  137 ( 2014 )  118 – 121 
able to face uncertainty (Cremin, 2006). As professor Kari Smith said Signature Pedagogy of Teacher Education 
could be re-interpretated as a Pedagogy of Discomfort? If we do, we have failed. This means we work in 
uncertainty, ambiguity and need to take risks (for more information please see also the presentation of Professor Dr. 
Kari Smith, Teacher Education- a profession or not? from Education Department- Faculty of Psychology, 
University of Bergen - EU Presidency Conference, Integration, Innovation and Improvement – the Professional 
Identity of Teacher Educators, Dublin, 18 -19, February 2013).
We could ask why an expert in teacher education should launch a reflection on this topic, the pedagogy 
discomfort related to teacher education … The explanations are very easy to find and are connected to the real life 
in education, to the real daily activity inside the classroom, to the complex intercultural and multi-linguistic 
environment …
Beyond the conclusions ... between standards and dispositions …
Then, to be a very classical teacher will not be enough to survive in this professional context as the school, local 
community, parents and the society are requiring more and more. Are teachers prepared, in this very complex 
context, to face the challenges? Should they have an alternative education, the highest one available at university 
level? All items previously listed are matter of discomfort and potential crisis variables which need to be controlled 
and managed. Than the future teachers should be prepared to be the best, the best teachers for the best students as 
PISA survey was underlining for our society …
Trying to resume the essential information we could underline few ideas about the topic of teacher educational: 
excessive products of training policy (statements, position papers, resolutions) with European and national 
implications; assessments of progress are focused mainly theoretically through strategic documents and less through 
practices reflections and educational outcomes; Contemporary involvement of teachers in the processes of change 
and institutional innovation is poor; personal autonomy of teachers  in the design, implementation and dissemination 
of educational change is reduced or obstructed; High-level training of teachers as PhD students is very low in terms 
of expectations and also as policies of education proposals
Another point of interest in this regard would be the analysis of more research data to support the need for new 
interesting approaches on education and training complex in the field of teaching career: the professional doctorate. 
We cannot explicitly affirm that it is the only solution but it could be taken into consideration as one of the most 
suitable one for the national teacher’s education context. Then we are deeply advising the policy maker from the 
member’s states to launch national discussion focus on the topic of new pathways for teacher education, one of them 
could be professional doctorate of teachers.
New ways of pedagogy applied to teacher’s doctoral education - European Doctorate in Teacher Education 
(EDITE)
In this context, previously mentioned, it has been launched last year, an innovative initiative regarding the 
European Doctorate in Teacher Education (EDiTE), financed in the framework of LLP Erasmus Program, piloted by 
five European universities and highly supported by European Network on Teacher Education Policies (ENTEP). 
“The EDiTE initiative developed collaboratively by University of Innsbruck, University of Bucharest, Eötvös Loránd 
University, University of Lisbon, University of Lower Silesia represents a unique construction, aiming to optimize 
the use of doctoral study programs in shaping researchers and teaching professionals; the approach proposed 
stimulates and enhances progression of scientifically qualified teacher educators to meet the needs of the wider 
European labor market (teacher mobility), towards a transversal teacher education strategy” (Iucu & Schratz, 
European Doctorate in Teacher Education, on the The 9th International Scientific Conference ELSE for Education 
Bucharest ISI Proceeding, ISI Thomson Data Base, April 2013) 
The promoters of this project introducing additionally project aim “to establish the basis for a transnational 
community of discourse and practice by multilingual transfer of intercultural knowledge and experience. Therefore, 
the authors consider the in depth presentation of this generative model relevant to a wider audience interested in 
reflection on teacher education and teacher education policies in Europe. The EDiTE will be designed by a 
consortium of experts as a European program that links academic and research provision in innovative ways and 
grounds this concept concretely in curriculum design and course implementation”. It will be an original Doctoral 
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Program in teacher education (more detailed information about this topic could be collected from the reference: Iucu 
& Schratz, European Doctorate in Teacher Education, on the The 9th International Scientific Conference ELSE for 
Education Bucharest ISI Proceeding, ISI Thomson Data Base, April 2013)
In this very academic context of discussion and presentation some interesting questions occurred, which are not 
filling the empty places of this topic yet … Are teachers prepared, in this very complex context, a very 
discomforting one to face the challenges? Should those have an alternative education, the highest one which is 
available at university level? All items previously listed are matter of discomfort and potential crisis variables which 
needs to be controlled and managed. Than the future teachers should be prepared to be the best, the best teachers for 
the best students as PISA survey was underlining to the society…In this context, the truth could be found between 
this two variables…from standardization to...dispositions, while the training program should be designed as an 
applications for teacher’s doctoral education …
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